
Promoting Oral Proficiency 
through Social Justice 
Themes in Grades 6-16  

Anneke Oppewal, Gravelly Hill Middle School, Efland, NC 
Katie Haney, Beck Academy, Greenville, SC 

Jennifer Wooten, University of Florida, Gainesville, FL 
Begoña Caballero, Wofford College, Spartanburg, SC 

 



 
Collaborating with students to understand, 

critique, and contest inequitable power 
relations, access to resources, and 

opportunities in the students’ cultures and in 
the cultures of Spanish-speaking peoples. 

 
 
 
  
 

Defining what we mean by  
“social justice” 

 



                      Some principles that guide us 
  

- Students’ lived experiences matter. 
  

- Many students’ experiences aren’t reflected in the curriculum; we must 
include them. 
  

- “Culture” as presented in textbooks also doesn’t reflect the lived 
experiences of many speakers of the language of study; we must look at 
culture as descriptive (not prescriptive), diverse (not homogenous), 
dynamic (not static), and discursive (not inherent)  (Kubota, 2003). 
  

- Students have the capacity and the desire to critically discuss and analyze 
cultural products, practices, and perspectives (including social issues 
related to these). 
  

- Students and teachers (!) can be change makers. 
 



Critical Inquiry Cycle (Osborn, 2006) 
Informed Investigation: What do 
we want to know? What sources 
will we use to try to answer our 
question? What do each of our 
selected sources tell us about 
our question? 

Inductive Analysis: What trends 
do we see in our data?   

Tentative conclusions: What do we 
know now? How does what we 
know now relate to what we 
thought we knew before? What 
biases have become visible? 

Mutual Critical Reflection: How 
can we further explore our own 
privilege, our power(lessness), 
etc. as related to our question? 
How might others’ experiences 
shade how they would answer our 
question and/or interpret our 
data? 



Performance  Proficiency 

How is performance [and proficiency 
over time] fostered?  

How are we assisting students to work 
with BIG themes/issues so that they 

can orally express their 
understanding, opinions, actions, etc.? 



Promoting Social Justice 
at the Novice Level 



Anneke Oppewal, Gravelly Hill Middle School, Efland, NC 
  

Social Justice theme:                *8th grade, Novice Mid. 
Migrant farmworker working conditions 

Essential Questions: Where does our food come from? What 
are the conditions like for migrant farmworkers? 
 
Objectives:  
Identify challenges and injustices of migrant farmworkers 
Describe the life of a teenage migrant worker in the present 

tense 
 

https://docs.google.com/document/d/1SSKnTxgFy-b9xPQyTYWTspfZBcoqxBEoxVlyAquj1LI/edit?usp=sharing


Materials 

Cosecha venenosa (ToxicFreeNC)             Article in Spanish from                ↑ Bought on 
AmazonYouTube video --> EdPuzzle         The Farmworker Institute 

 



Learning activities 

Brainstorm - Where does our food come from? How does it get to our 
plates? 

Vocabulary - migrant/agricultural worker, immigrant, harvest/to harvest, 
crops, pesticides, access, working conditions, rights, etc. 

Read article in Spanish about working conditions of migrant 
farmworkers in North Carolina  

EdPuzzle - Cosecha venenosa (in Spanish, most questions in English) 
Documentary- “La cosecha”, take notes in Spanish on a graphic 

organizer about 3 teens (where do they work, what do they pick, 
what is their family life like, what are their hopes/dreams) 



Assessment 
Writing:  Write a short description about one of the teens from La Cosecha.  

Speaking/ 
Listening: 

Record yourself describing the teen upload the recording to Google 
Classroom. Play the recording for your partner, have your partner 
guess who you are describing. Guess who your partner is 
describing. 
 

Reading:  Read each statement below about migrant farmworkers. Write 
whether each statement is true (cierto) or false (falso).  

Reflection:  In English, describe what you have learned about migrant 
farmworkers through this unit. 



Reflection from a student 

“For all the work migrant farmworkers do for the world, they’re 

not treated the right way. Their health is at risk from all the 

pesticides they’re exposed to. Their living conditions are 

undesirable. They’re pay is way too low.”  



Action steps 

● Students record a podcast about the challenges of teen 
migrant farmworkers (reference the teens from La 
Cosecha) - submit to local Spanish radio station 

● Host a film night for the school community (fundraiser for 
organization that supports migrant farmworker rights & 
conditions)  

● Students create posters with information about migrant 
farmworkers to post around school 





Katie Haney, Beck Academy, Greenville, SC 
 
Social Justice Theme: Inequalities in Education in the 
US and Spanish-speaking countries 
 
 

*7th and 8th Grade, Novice Low - Novice Mid 

Essential Questions:  How is school an important part of my 
life?  How is school an important part of the lives of people in 
Spanish-speaking countries? How are schools and school life 
different in communities and various countries?    

 



Objectives: 

Identify inequalities within educational systems in the US and 
Spanish-speaking countries. 

Describe school buildings and class schedules in the target 
language. 

Present information about an educational system in a 
Spanish-speaking country(target language/English). 



Materials 

Name Picker                          Article from The State Newspaper 

 



Really Awesome Websites on Education!!!!!!!!! 
*****Discovered by Beck Academy Students 
 
 Marco Alvarez, 7th              Heli Shah, 7th  



Learning Activities  

Project-Based Learning - Choose a partner and the app 
https://www.classtools.net/random-name-picker/21_36KeZ6 to choose a country 
of interest.  Research in English (during class and outside of class) using the 
List of Considerations and the graphic organizer provided. 

Journals - Describe the physical characteristics of a school in your Spanish-
speaking country.  Describe the physical characteristics of your school or 
schools in your community.  

Venn Diagrams - Describe a Spanish-speaking country school and the student’s 
school/schools in the community (schools in urban areas vs. schools in rural 
areas) 

Read various articles on educational resources available in the various schools 
(SC Corridor of Shame).  Discuss the limitations and availability of resources 
in multiple locations. (tener, hay, negative statements) 

https://www.classtools.net/random-name-picker/21_36KeZ6


Assessment  

  
 
 
 
 
 
 
 
 
 
 
  
 
 

Writing Write lists of resources available at various schools.  Write 
descriptions of the schools and class schedules.  

Speaking  Describe resources, the school,  and class schedules from a 
Spanish-speaking country. 

Reading Read class schedules and information obtained during 
research (target language). 
 

Reflection Write a comparison of the educational system in Greenville 
County with the educational system in a Spanish-speaking 
country in English.  Include the pros and cons to each system 
and discuss your reasons. (English)     



Action Steps 

Investigate hot topics or pressing issues in regards to 
education in the United States.  Choose a stance and 
advocate at the local, state, and federal level for 
educational improvements. 

Partner with a school from a Spanish-speaking country.  
Write the school and build a cultural exchange.  
Understand school life and educational systems in a 
different country from a primary source. 

 



Reflection on Unit 

In the 2018-2019 school year, Beck Academy will be a 1-1 school with Google 
Chromebooks.  The entire project will be completed in Google Classroom. 

 



Follow me on Padlet! 
https://padlet.com/mhaney5/SraHaneyBeck 

 

 

 

 

 

(This resource was suggested by Mary Chandler, Spanish Teacher at Beck.) 

Here you will find updates on the unit, ask questions and give suggestions, find 
additional materials to the unit found by students and myself, and view reflections 
as the unit continues in the classroom.  

https://padlet.com/mhaney5/SraHaneyBeck




Promoting Social Justice 
at the Intermediate Level 



Jennifer Wooten, University of Florida, Gainesville, FL 
 
Social Justice Theme: Representing others / 
Stereotypes  

*University (third semester), Intermediate Low 

Essential Question: Is it okay to dress up like a group of 
people?    

 





La campaña “Somos una cultura, no un disfraz” 
http://cnnespanol.cnn.com/2013/10/28/una-campana-contra-los-disfraces-de-

estereotipos-se-viraliza-con-memes/ 
 

http://cnnespanol.cnn.com/2013/10/28/una-campana-contra-los-disfraces-de-estereotipos-se-viraliza-con-memes/


Preparation prior to class  
(Translated from Spanish to English from preparation email to students) 

- Are there celebrations that you celebrate with family and friends that are not on 
pp. 158-159? 
- Why do you think the authors of our textbook included the celebrations on pp. 
158-159 and not others?  
- Which celebration is your favorite and why? How did you celebrate it last year? 
How did you celebrate it when you were younger? (Careful with preterit and 
imperfect!)  
- How did you celebrate Halloween last year? (Careful with preterit and 
imperfect!)  
- Do you always dress up for Halloween? Did you dress up last year? The year 
before?  



Read the article “Una campaña contra los disfraces de estereotipos se viraliza con 
‘memes’” 

- PRE / Look at the 5 photos in the article. How are the groups of people represented in 
the photos the students showing being represented?  

- PRE / Create a Wordle from the article (cut all of the words from the article and paste 
them in Wordle). Look at the largest words. What do they suggest about the content of 
the article?  

- DURING / Read the article to answer these questions: 
  1. What are the arguments in favor and against the campaign?  
 2. Do you think people should be able to dress up as anything/anyone they like for  
             Halloween (even groups of people) or do you think that we should respect some   
             norms (for example, not wearing costumes that represent stereotypes of groups). If  
             you believe that norms should exist, what might they be? Who decides what those  
             norms are? Why should anyone follow those norms?  
- POST / In class we will discuss this campaign…and how UF has responded to the 
question!  

http://cnnespanol.cnn.com/2013/10/28/una-campana-contra-los-disfraces-de-estereotipos-se-viraliza-con-memes/
http://cnnespanol.cnn.com/2013/10/28/una-campana-contra-los-disfraces-de-estereotipos-se-viraliza-con-memes/
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What do you think about the news that UF is offering 
services via a hotline at the Counseling and Wellness 
Center for those who are offended by the others’ 
costumes? What do you think of the comments about 
the hotline?  
 
http://www.alligator.org/opinion/editorials/article_b4485738-9415-11e6-9ae9-
138775ee0622.html 
 
http://www.alligator.org/opinion/editorials/article_b4485738-9415-11e6-9ae9-
138775ee0622.html  
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Living Learning Community (LLC) 
Redefining the Curriculum to Focus on Social 
Justice and Oral Proficiency through 21st Century 
Skills 
Dr. Begoña Caballero GarcÍa 
Wofford College 
 



Course designed with thematic 
units and authentic resources 
through a social justice lens 
 

• Poverty 
• Domestic violence 
• Social awareness and different 

religions 
• Self awareness and disabilities 
 
 

21ST CENTURY CLASSROOM 



 
Poverty, Social consciousness, Social justice   
 

 21st Century Skills related to this unit: Diversity, collaboration, leadership, and 
empathy 

 Main questions: What do you know about poverty in the USA, and how do you 
compare it with other countries in the world?  How have some people’s 
leadership and empathy helped to alleviate poverty in different places around 
the globe?  

 Students make an infographic in the target language with information they 
research online about poverty in the US.  They explain it to classmates.   



Poverty, Social consciousness, Social justice 

 Students watch videos related to poverty in the world and research about those news  
topics and poverty of those countries online.  Then, they write summaries in the 
target language for homework.  

Women cooperative in Nicaragua  

Light with water bottles in Manila 

NGO Mary’s Meal  

 

Students engage in communicative activities in class: roll plays, sharing information 
about poverty, in circles with key words, oral vocabulary practice… 

 
 



Poverty, Social consciousness, Social justice 

 
 Commercial in Spanish from NGO Manos Unidas.  At home they watch and reflect on 

a TEDtalk “Why the poor don’t deserve your pity”. 

 Interactive talk about poverty in the US by Jos Linn, Grassroots Manager of the U.S. 
Poverty Campaigns for RESULTS: The Power to end Poverty.  They learned how to do 
an “elevator speech” for advocacy’s purposes. 

 Students read an article in Spanish about poor people’s stereotypes. In pairs, one 
student say aloud a stereotype and the other respond to it with information learned 
in this unit.  

 The final project is to talk about poverty for 2 minutes with the app Extempore.  

 
 
 
 

http://www.manosunidas.org/luchamos-contra-la-pobreza


Poverty, Social consciousness, Social justice 

 Some students joined the RESULTS chapter at Wofford and took action! 

Letters to SC Congressman Gowdy and SC Senators Scott and Graham to 
protect anti-poverty programs 

Meeting with Ms. Kam Turner,  

Congressman Gowdy’s aid    

 
 

 



 ¡Muchas gracias! 



How are you working with social justice themes 
to support students in their oral proficiency?  

 
https://goo.gl/NqFQtP 

 
  



The Organizational Meeting of the Critical and Social Justice Approaches Special Interest 
Group is TODAY at 4:00 p.m. in Omni Nashville, Music Row 3!  
For those educators working in/with critical pedagogy, social justice, community engagement, and 
transformation.  

Anneke Oppewal (anneke.Oppewal@orange.k12.nc.us) 
Katie Haney (mhaney@greenville.k12.sc.us)  

Jennifer Wooten (wooten@ufl.edu)  
Begoña Caballero (CaballeroGarciaMB@wofford.edu)  

The International Society for Language Studies (ISLS) (http://www.isls.co/) is an interdisciplinary association of scholars 
who explore critical perspectives on language. Within these perspectives, language is understood as both shaping and 
being shaped by historical, political, social, and cultural contexts. Research on language from such perspectives has 
historically been marginalized as well as compartmentalized within artificially constructed academic disciplines. The 
primary purpose of ISLS is to bridge these arbitrary disciplinary territories and provide a forum for both theoretical and 
empirical research, from existing and emergent research methodologies, for exploring the relationships among language, 
power, discourses, and social practices. 

mailto:anneke.Oppewal@orange.k12.nc.us
mailto:mhaney@greenville.k12.sc.us
mailto:wooten@ufl.edu
mailto:CaballeroGarciaMB@wofford.edu
http://www.isls.co/
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